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Stephanie (00:00:00):

Hello, everyone. Welcome. Welcome. Welcome. So excited. We are live. Excuse us, while we get making
sure all of our technology is working. | know we had some issues yesterday, but welcome in. Welcome
in. We're so excited that you're here. Um, my name is Stephanie, for those of you who we're not here
yesterday, or are not sure who we are. My name is Stephanie. I'm the teacher author IEP coach behind
Mrs. D corner in the intentional IEP. Um, I'm gonna let Tim introduce himself and then he's gonna share
a story with you while | make sure everyone's in the right place.

Tim (00:00:30):

<laugh> hi everybody. My name is Tim crutch. If you're back with us from yesterday, check out my bright
orange shirt, right? I'm getting bolder and more confident, especially with this Facebook thing.
Stephanie tells me she has that all taken care of, but | am a, uh, 22 year veteran special education
teacher and administrator. And it's my pleasure now to be the educational strategist behind action
driven education, where we are proud to host Amos and, uh, several other resources designed for
teachers of special education students of special education. So, um, | wanna tell you a story and |
honestly, it's motivated from yesterday's conversation in the chat, as well as the post, um, Facebook,
whatever you guys call, those things that go on again, I'm not a Facebook guy, very, very, um, adept at
that, but there's a lot of talk about the, the revelation yesterday about why students strengths matter so
much.

Tim (00:01:21):

And | wanna tell you a story about how | learned that | had a student, um, early in my career where |
was teaching, um, elementary, middle school learning support. Um, student's name was Danny and
Danny had a, a hobby that, um, that | found as very, very interesting, and that was, he liked to be a fly
fisherman or to fly fish. Um, and, and, and along with that hobby, there was something very unique
about Danny. And that was that he was the kind of kid that you could sit and talk to, um, visit with, you
know, just kind of feel he felt like even though he was a fifth grader, he just kind of felt like you could
talk to him like he was an adult. So it was interesting to me, um, as Danny pursued this hobby of fly
fishing, because he was basically illiterate as a student.

Tim (00:02:09):

So obviously our goal, my goal as a special education teacher was to improve his reading skills. So we
were of course, working on that and | was always using this hobby of his as, um, kind of the background,
like a motivator to him, right? Like, oh, you want to be a, be able to read about fly fishing. So let's work
to be a better reader and blah, blah, blah. Right? So where the story gets really interesting was one
Saturday morning. Um, | woke up early now | live on a farm, so I've always been an early riser. And |
went down to the local coffee shop to grab a cup of coffee. Um, new to town, just kind of wanted to,
you know, get to know the area. And | walked in to grab coffee and to my surprise at 6:00 AM there sat
Danny and Danny was sitting there talking with the folks that were in the coffee shop. Now think about
it for a second. Who do you know, that's in a coffee shop early on a Saturday morning,

Stephanie (00:03:02):

Usually older people.

Tim (00:03:03):
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Exactly. Stephanie that's exactly right. Older people. And on this particular morning, Danny, who was
sitting there with these older guys and guess what they were getting ready to go and do that Saturday
morning, they were going fly fishing. Right? So Danny discovered that if he went down and hung out at
the coffee shop on a Saturday morning, he would get to learn specifically through listening, um, about
how to fly fish, about how to fly Thai. You see what Danny showed me that morning? | just got chills
again. Look at that. It happens to me whenever | tell these stories every time look at that goosebumps.
Anyhow, um, what Danny showed me was that he used his strength, his ability to sit and talk to older
people, to learn something. See, it didn't matter that he couldn't read. He found a way to learn around
his need by using his strengths of Chatman with the older guys. Right? So that's honestly where |
discovered why strengths matter so much to a child with special needs. They use it as leverage to
support themselves around the thing they're struggling with. He couldn't read, but it didn't matter. He
used his strength to learn how to fly a Thai and fly fish. So that's kind of my student story. | like to tell
stories, cause | think it just makes it real and, and honestly, using strength to help a student gives them
the power to support themselves around their needs. So that's my story for the day.

Stephanie (00:04:33):

That's a great, how do |, how do | don't know, maybe top that, like I'm supposed to follow you after that.
| don't have a story that tops that

Tim (00:04:42):

<laugh>, I'm sorry. | just popped that on your last minute. Didn't I, I'm sorry, Stephanie. <laugh> now |
like telling the student stories. | think it makes it real.

Stephanie (00:04:51):

It does. | have some student stories to tell about choosing goal criteria. So we're gonna jump right in
today. Today, we're talking all about choosing goal criteria, which was a question that we had yesterday.
It's can be its own training on its own. That's why we separated it into today. But then we're also gonna
talk about, um, how to choose the criteria, what criteria you should choose, but also then choosing
accommodations and modifications. How do you choose those based on IP goals? But then remember
how yesterday Tim was talking about you have the need, the strength of the need and then the degree
of need. And | was like, whoa, whoa, whoa, whoa, whoa. We gotta slow the role, man. We gotta do that
tomorrow. So Tim's gonna be talking all about the degree of the need and using the strength as
leverage, like his story that he just shared with us in choosing accommodations and modifications. And
he's gonna share more of that through. And uh, is it a, can | call it a system or

Tim (00:05:44):

You can call it process, but you can call it

Stephanie (00:05:46):

Process. Yeah, there we go. His thrown around process, but where we're gonna start first is with the IEP
goals because we cannot choose accommodations modifications or supports without IEP goals. So by
this point, if you're watching this, make sure you watch day one, if you have not done that yet, because
we're gonna be talking about criteria. So when you are writing an IEP, when you get to the criteria
section of writing IEP goals, you already have your task. You already have everything filled out except
the measurement. Now, if you were able to join me for my free workshop, | did, oh, maybe this was two
or three weeks ago. | don't remember. It was about best, best practices for IEP writing. One of them
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was, and | would love to see y'all's hands up or just like a, yes, I've seen this before, or I'll even throw
myself under the bus and say that | have done this before, but writing that 80% accuracy for every single
IEP goal, | have done it as a brand new teacher.

Stephanie (00:06:40):

It is kind of like an IEP writing, write of passage, which shouldn't be, but it is, um, we've all inherited
those IEPs that have 80% accuracy for every single one. Or maybe you see 80% accuracy in three or four
trials. It is just a common criteria that everyone puts. So we're gonna talk about that today. So how do
you choose criteria for an | people? And then we're gonna get back to that 80 person accuracy and I'll
share why is the best practice to not always choose that when it comes to choosing goal criteria, there
are four different criteria that you can choose for IEP goals. And I'm gonna make sure | have my notes up
here to make sure that | get them all right. | was trying to spew them off to Tim before this. And | was
like, when | get in the mode, like | just, | have to have little notes to make sure that I'm, I'm saying all of
them and | don't forget one.

Stephanie (00:07:30):

So accuracy, that is your accuracy based in a percentage. So that's that 80% accuracy, 50% accuracy. So
accuracy, you have duration. That's usually in terms of time. So for certain time period, a student will do
this task for 15 minutes or, you know, every hour the student will ask for one 10 minute break, whatever
the duration is. That is your criteria for measurement. You also have frequency, which is generally
measured in trial. So that three of four trials, four of five trials, five of five trials, um, you can use
frequency as your criteria measurement or distance. So this is typically used in terms of, um, for one
example, | had a student who was in a wheelchair. So we had an IEP goal for her to self-propel herself in
the wheelchair for a certain number of feet. Or maybe you have a student that's in a Walker, the
student will walk in a Walker for a certain distance of feet or inches or whatever it is.

Stephanie (00:08:25):

Um, so distance is another one. When it comes to behavioral goals, there are a whole slew of other
criteria that you can use for IEP goals. So for right now, we're just gonna stick with the academics. We're
just gonna stick with the academics when it comes to goal criteria. So how do you determine which
criteria to use? So there's not really a right or a wrong way to choose criteria. What you have to look at
is the IEP goal as a whole and what the end game result is for that student. So when you're looking at
that IEP goal, and you're thinking about progress monitoring data collection, what kind of data do you
need to collect to show that the student is mastering or not mastering that goal? That's how you choose
goal criteria. Because if you're, let's just say we're measuring fluency because we were talking about
floaty yesterday.

Stephanie (00:09:14):

So let's just say we're measuring reading fluency. We're not gonna use duration. Right. And | know that
seems like a really silly matter, like duh, right? I'm not gonna use duration for our frequency, um, or a
distance not duration. I'm not gonna use distance for like a reading frequency or fluency goal, but think
of it in terms of that. So what kind of data do you need to show that the student is, or is not making
progress towards mastering that skill? Um, there's no right or wrong way when it comes to that. So let's
go back to our 80% accuracy. So Tim, before | even get into this, I'm curious what your thoughts are on
this as an admin and special ed director. What are your thoughts on 80% accuracy in three or four trials
for every single IEP

IEP Workshop Day 2 AUDIO (Completed 08/08/22) Page 3 of 20
Transcript by Rev.com


https://www.rev.com/transcript-editor/Edit?token=m6q3ETQ8GmHPekrx6KmrsrnR-zEcKubZVL4S7jRq5GaFsp0kP8j-u1CBEKaXj_XcvJVZz0XleBtGCYg7x9QtxR8eRDM&loadFrom=DocumentHeaderDeepLink
https://www.rev.com/
https://www.rev.com/transcript-editor/Edit?token=spSX99d3QtgMkqJTYZcAtvyfsJfbabqPVViQ9hXy98TTI-tU6z4n4HLJtbaXd3nHcArIYgA6yiX1ihwCU-TGeEv3gnU&loadFrom=DocumentDeeplink&ts=400.7
https://www.rev.com/transcript-editor/Edit?token=i7zT8wstdujApBwih2C8KpbinQg7rOvp24bw-liYdTWVzNVhpucnKLBt7n9q6NUz0L0yjaUs5tPTsNsBsn1f4nV2p6Q&loadFrom=DocumentDeeplink&ts=450.32
https://www.rev.com/transcript-editor/Edit?token=aXHJG42XmypdLZ4Nn6c1Au7FMdVM5TAiUsLXj-OG9tIeVIArcB_xAhTMShY0ELPz6fA61fExkql33JzyL1uCXMDCKLM&loadFrom=DocumentDeeplink&ts=505.47
https://www.rev.com/transcript-editor/Edit?token=Vi4O0z1L9CrXhQpXR3YJmenX9_dQM9nJ_b0I6sreOnqdzb7wtpa4kxPn_G5S7HLgPjrZ0KmzLEuLn_v2C0qf7LChbj8&loadFrom=DocumentDeeplink&ts=554.66

This transcript was exported on Aug 10, 2022 - view latest version here.

Tim (00:10:01):

Goal? That's interesting because, um, obviously when you talk about individualized, um, a parent that's
coming in to sit in an IEP meeting, ideally typically only knows what's happening for their child. So they
can think that what's been written there is unique to them, but when you're an admin and you sit in on
120 or, or more, um, IEPs during the year and you continue to see that same thing over and over again,
it definitely shows that you're not individualizing. Okay. And that that's key too, to realizing that if the
district is ever in any kind of like, uh, audit or finding or anything like that, they can pull that and they
can see that you've not been individualizing. So there's that side of it. But the second side of it is to say
that, look, there's certain things that you want to happen all the time, a hundred percent. | mean, don't
get me wrong. That's probably not a lot of things, but there are certain things that you want the child to
be able to do all.

Stephanie (00:10:52):

I'm gonna go into that. Yeah. Yeah.

Tim (00:10:54):

So | don't wanna jump to that. | guess maybe I'm getting ahead of me, but no, you're good. No, it's a, it's
a bad, it's a bad practice, both, um, professionally, legally and individualizing for the right thing for a kid
to just arbitrarily write 80% on everything. You need to think about the goal and where you're at, the
data you have at the beginning and where you want to get at the end. And that tells you the percentage
in between, in my opinion.

Stephanie (00:11:16):

Yes. So let me dive into that more because, well, | told him | was gonna ask him that question, but | did
not get his response until just now <laugh> so he actually picked the two things that | was going to share
with you. So I'm so excited because that means we're on the same page we are and that this is truly
what you should be doing in the classroom when you're writing IEP goals. So when it comes to choosing
goal criteria, we don't just automatically one wanna choose that 80% because Tim said, and | agree with
him. It's not individualized. | have spoken with, um, lots of teachers after giving that workshop. And even
prior a couple of weeks ago that your IEP writing system. So whether it's power school or frontline or IEP
writer or IEP plus whichever it is, there are some, and | don't know which | was just told by other
teachers that there are some systems that automatically put 80% accuracy as the criteria for the goals
like automatically, that's it, there's no other choice.

Stephanie (00:12:14):

Wow. So | challenge you if you are working with a system that does that, | challenge you to go to admin
and share this information with them and be like, that's not individualized, but also this is why we
should be doing it this way. So 180% accuracy is not individualizing really anything when it comes to
choosing goal criteria, Tim said, you have to think of where the student is, but you also, and tomorrow
we're gonna go more into aligning IEP goals, to standards and curriculum. And all of that, you have to
think of where the student has to be, to be with their grade level peers. Now, we all know when we
write IEP goals, we have to have baseline data so that we know where the student is starting. This is
really important when it comes to choosing the criteria, because let's say for example, Stephanie, you
looked and analyzed her data from the last IEP.

Stephanie (00:13:05):
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And, you know, just on average, she is able to master about 25% accuracy or 25% mastery of each IP
goal, just in general, like as an overall average. So if you have baseline data that says, you know,
Stephanie can currently perform this new task at 10%, why would you set a goal that's at 80% or 60%
when you know, the data is saying, well, on average, she's doing about 25%. Now there is nothing to say
that you can't say, okay, let's set it maybe 10% more than that. Let's push a little bit and see what we
can get, but you don't wanna overextend the criteria there, your measurement or over, you don't
wanna set the student up for failure either. Right? So there's that with it, you wanna look at the baseline
data now when it comes to, there was something else that you said, Tim, and it was, | just lost it in my
brain. Um, oh, there are some skills that have to be 100% accuracy. So let me give you an academic skill.
That is something that all students have to know to 100% accuracy. And then maybe Tim has other
examples and then I'll share a functional life skills example. Let's just say we have numbers.

Stephanie (00:14:23):

Students have to know their numbers to 100% accuracy because if they don't know one to one
correspondence, they don't know what the numbers are, what they mean. They're not gonna be able to
add, subtract, multiply, divide, count money. They're not gonna be able to do any of those skills. So
knowing what their numbers are and doing the basic addition, subtraction, multiplication division, yes,
we have calculators. Yes. Students can make mistakes. Setting an IEP goal criteria for 100% does not
mean a student's not allowed to make mistakes. We make mistakes as adults all the time. Like | love
math. Math is my thing, but | will sometimes do a multiplication problem in my head and it's wrong, or
I'll add things up, like going to do a tip at a restaurant and it's wrong. Um, so there it's okay to make
mistakes. Even as teachers, our kids are allowed to make mistakes. Even if you write 100% accuracy, that
is part of the data. Okay. Another |, another example is alphabet letters and sounds students have to
know the alphabet letters and sounds to be able to read, to be able to write, to be able to go out into
the community. They have to know alphabet letters and sounds to 100% accuracy. Tim, do you have any
other academic examples of things that students know?

Tim (00:15:41):

The one that | was thinking of was, was a safety one for my life skills days. Oh

Stephanie (00:15:44):

Yeah. Go for it. And then I'll share mine

Tim (00:15:46):

Honestly, in safety things. | mean, let's face it. Yeah. We don't wanna those student to be, you know,
slicing salary <laugh> and not, not a hundred percent and not cut their finger off. Right. | mean, you
know, you have, that's accurate though now to think of these safety things. So, you know, anything
that's in that line of things, you're constantly thinking you have to do this all the time.

Stephanie (00:16:04):

Yep. And that is actually one example that | use is when they're cutting something up. Yeah. When
they're, so now let's just say like, oh, Stephanie will make a bow! of, you know, cereal to 100% accuracy.
There's something there's a little different there. Maybe like make Mac and cheese, a box of crack Mac
and cheese. Now there are times when |, | love crack Mac and cheese. | am no chef, but there are times
when | add too much milk. There are times when | don't add enough milk. And sometimes what if | don't
have milk, | have to use water, which isn't as good, but it still works. So there are times where that is a
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life skill students have to know, but they have to be able to do those safety things with the 100%
accuracy, another one that | like to use, and you're gonna listen and be like, duh is crossing the street. If
you give a student a IEP goal for crossing the street and you're like 80% accuracy in three or four trials,
that means 20% of the time they're gonna get hit by a car.

Tim (00:16:58):
Yeah. Employment goals like these, these types of things. Yeah. Yeah. So,

Stephanie (00:17:03):

So it's just really important that you make sure. And you're actually looking at the skill and not just giving
a general role of thumb, whatever it is is what my district says. 80% accuracy for everything best practice
is that you're looking at the baseline data. You're looking at what the skill is, and then you're
determining the criteria from there. Um, so if you have any questions about goal criteria, throw them in
the comments, we'll answer them at the end. | do see a couple that we'll get to at the end, but Tim, do
you have anything you wanna add there? Or we can roll right into

Tim (00:17:33):

Actually, you're gonna be impressed. Cause what | have to add is there's some sweet examples in the
comments here about, oh yeah. People have like personal information and knowing it a hundred
percent. Yes. And you know, mm-hmm, <affirmative> aren't you impressed my Facebook skills have
come a long way, even just

Stephanie (00:17:46):

I'm impressed. <laugh> | didn't even write you an |IEP

Tim (00:17:48):

Goal yet. <laugh> we're getting it. So now | wanna jump right into the accommodations modifications
and specifically the criteria me measurement and prevalence of them. Now, again, as | was called out
yesterday, | tend to kind of bring things together because in my mind it kind of all just blends together.
So I'm gonna say some things | must say, we're talk more about that maybe on Friday or something like
that. So | wanna start by saying, first of all, we have to see individualized environments. In other words,
the | D E a law says, gen ed teachers have a seat at the table if the child is included in the classroom. And
the reason for that is because what they are seeing in their room might be very different from what the
future across the hall was seeing. Again, as a supervisor, when | was, when | was in that role, | had the
privilege to follow a student from one class to the next, and it was always mind boggling to me how a
student would sit in one classroom, appear to be perfectly fine, not demonstrate a single need, walk
across the hall and appear like they're the worst, most incapable student that ever sat in a classroom
and unable to do most things that occurred in the room, the needs that are present in those two
different rooms are very, very different.

Tim (00:18:59):

And that fact is something we will be talking about on Friday with respect to how to collaborate with
your IEP team. So kind of that little conversation is going to be expanded on, on product. But here's

what | want to throw your way to realize. In all classes, teachers do things. They do things just kind of
naturally it's part of what they, um, as part of their methodologies or their practices in their room. I'l
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give you an example. So a student that maybe never completes their homework in one room, but across
the hall, they're completing their homework all the time. And what we discovered was the teacher
where the, the student was always completing their homework. They had a practice of a minute before
the bell rang. They would write on the board in the same spot, what the assignment for tonight was.
And then they would make the students to write then and there, write it in their assignment book
versus in the classroom where the student appeared to have this tremendous need about not doing
their homework.

Tim (00:19:56):

None of that was done. See this accommodation of writing the assignments in a board on the board in
the same spot. That's an accommodation in some rooms that's done universally, meaning it's being used
for all students that presence of the universal accommodation might eliminate the child's need in that
room where across the hall, where that universal accommodation is not being done, it might require us
to use an individualized accommodation, see the prevalence or the presence of a universal small group
or individualized accommodation determines when and how we might need to use an individualized
accommodation. You need to think about that because that's the key behind realizing first, how to work
with your peers, the gen ed teachers, but then secondly, also when to realize, and individualized
accommodation is necessary. If we force an individualized accommodation into an environment where
it's not necessary, we're doing too much for the child.

Tim (00:21:00):

We're gonna talk about finding that just right on Thursday. Okay. But we're also forcing the teacher to
do things that just aren't necessary. That gives 'em a bad taste in their mouth, right? We cause our
colleagues to get frustrated because they really don't see this need, but we're making them do
something anyhow. Let's not do that. Let's look at individualized environment. So if we see an
individualized environment where the students need is causing them to struggle, it's causing them to, to
be frustrated. Then we realize that we need to implement and individualize, accommodation, something
we would write in their IEP. Right. Okay. How do we choose that? That's that data, that degree of need
that we started to talk about yesterday. And | was so excited about <laugh> because, because to me the
degree of need, or the fact that this child is struggling a little bit or a lot with a need tells you which
accommodation to select.

Tim (00:21:59):

| like to teach with example. So let me give you one real quick. Um, let's keep using reading fluency as
our example, since we started that yesterday and we kind of all had that, our heads around that, right?
So reading fluency, if | see a student struggling with reading fluency in a classroom, the first thing | need
to know is just how slow is this kid reading, right? Because if they're reading at a 20, 25 words per
minute, the accommodation that might be appropriate for that child for a test might be to read the test
of the child, the old fashioned, everybody uses it, right? Test read the students. But what is the data?
The degree of need shows that they're reading it, let's say 60 words per minute or 65. Then in that case,
the appropriate accommodation might be simply extended testing time, just to give 'em a little extra
time, because at 20, 25 words per minute, they're not gonna comprehend anything versus a 60, 65
words per minute.

Tim (00:22:57):
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They'll probably comprehend it. They're just going to be slow. They need more time, right? So that
degree of need tells me which accommodation | should should select. Now, along with that comes the
fact that we have to kind of pay attention to what we think this accommodation is going to affect. You
see when Stephanie was mentioning the 80% accuracy and all the data she's using, there's also data for
accommodations too, right? We don't have to collect that and report that, but it's the best practice to
be aware of it. Because that way we know that our accommodations are working. We're we know that
they're not working. In which case we should select something different. Let's talk about the data for
just a minute. Yesterday. | used the example of the student reading and assignment during class time so
that they can participate in instruction. See when Stephanie talks about the skills being improved, that's
that through part of the through and around process, by supporting a child through their need, we're
going to help them improve their skills.

Tim (00:24:02):

We're going to improve their reading fluency. But that takes time. There should be a faster way. And
accommodation data shows a different story. It shows a faster result. So that child that was supposed to
read a story, a, a paragraph or two, and then participate in instruction, the data that I'm going to see
them that it's working is that participation and instruction, right? So pre the accommodation being put
in place, the student never participated post the accommodation being put in place. All of a sudden the
student's hand is in the air. They're participating in instruction. See, | can see the change in data. Give
another example. Before when the student took a test and that accommodation wasn't there, their
score was 60% after they took the test with the accommodation. The score jumps to 90%. We see a
change because we supported them around their need.

Tim (00:25:03):

The data for accommodations is designed to be faster. It's designed to be a quick response and see a
difference almost immediately. So we should pay attention to that. When we look in a teacher's
classroom, whether it's a universal small group or individualized accommodation, if we see the need, is
there, what are we seeing? How do we see that problem? What clues do we have that help us to see the
child is struggling? Those same clues after we implement the accommodation should show a different
picture. And that's the data, the criteria and the prevalence for how often we use the accommodations
and to know that we're using the right ones. So am | making sense there, Stephanie?

Stephanie (00:25:48):

Yeah, | think so. | just think, and this is what I'm thinking. I'm like, man, we're talking about data a lot. So
| just want everyone to remember on day four and | did throw it in the comments day four, we're gonna
be talking about progress monitoring. So if you're like, all right, | gotta look at data, but how do | do
that? Yes, we've got you. We've got you. Yes. But it makes sense. It does

Tim (00:26:07):

AB absolutely. | agree. A hundred percent. | apologize. Again, | get ahead of myself. It's so hard to
disconnect these things and, and, and cuz one does definitely affect the other. | mean, we can't talk
about how often an accommodation should be used in terms of prevalence without also paying
attention to the data that tells us that it needs to be used in the first place. So you can't separate them.
And that's sometimes what makes our profession so difficult. The fact that we might think that we're,
you know, honed in on one thing and we don't necessarily realize that one thing is affecting so many
other elements. And obviously that's what makes training so hard, more than anything. Let me back up.
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| wanna highlight this, the universal small group and individualized accommodations we're using. If a
teacher is using lots of universal accommodations, we probably won't see a need. So for that reason,
individualized accommodations may not be necessary in that room versus the other teacher that may be
using very few universal accommodations. In which case, then we may need to implement heavy
individualized accommodations in that room. The presence or absence of the need tells us that

Stephanie (00:27:18):

This makes me really excited for day five too. When we talk about team collaboration, because we're
gonna talk all about that and how you talk to other team members prior to the IEP meeting, to have
these conversations, to figure out what's going on in each of the classrooms, we're gonna leave it there.
But day five, we're gonna talk all about I'm super pumped is one of my like passions as a special
education teacher is just team collaboration. So we've got to, we've got just right, coming on day four,
we've got progress monitoring and data collection day four, collaborating with the IEP team is day five
and tomorrow we're gonna talk all about, um, | gotta turn standard applications off

Tim (00:27:56):

How to make these standard.

Stephanie (00:27:58):

Yes. Tomorrow is state testing. | know yesterday we had, one of the questions was, well, my student is
multiple grade levels behind. How do | write an IEP goal for a student, multiple grade levels behind. So
we're gonna cover it tomorrow. I've got you a promise. | promise. But let's dive into, are you ready to
dive into the questions that we have in the, the comments? Sure. All right, let's do it. Let's do it. Um, so
let me see. Cindy says we have all those options for our criteria, but then our progress reports only have
the option of putting in a percentage. What do you do? So typically do, go ahead. You look like you were
ready to answer that

Tim (00:28:38):

Question. No, no. | was like, I'm chasing the solution. You gonna tell me? | hope

Stephanie (00:28:44):

So for me when I'm writing progress reports, not only do | share student is, or is not making adequate
progress towards this IEP goal, I'm also gonna share all those data points, which we're gonna talk about
on day four, but I'm gonna share all of those data points in the, all of the IEP writing system that I've
ever used. And Tim, maybe you can speak to ones that you've used there. There's like a box where you
can just type in all the data points. So | typically just do that and it, | type in all the data points and then |
share anything additional, like here are the data points that student used, you know, visual supports and
| write them all out. And then here are the data points for when the student did it independently. Here
are the data points depends on the goal, but that's typically how | do it. I'd be curious, Cindy, to see
what, like on the back end, what your progress report looks like. Do you have an empty box? I'm I'm
curious. So if you, if you know, throw that in the comment, do you have anything to add to that?

Tim (00:29:38):

So here is, is like in that, in that chair, you see a lot of different things and it teaches you to be kind of a
systems thinker. So the idea I'm sure behind the we're all going to just use 80% is the fact that first of all,
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it establishes our criteria. It may not be the right criteria, but Hey, we have a criteria, right. But then you
also see and oftentimes hear about all these school districts that are being sued because they did write a
hundred percent. | mean, let's face it a hundred percent is a hundred percent and while you're right,
mistakes can be made. And so on, you're really binding your hands, right? Um, with these new laws, the
new laws that are out on the, um, | forget the name of the, the most recent one that talks about the
making a minimum amount of progress and more than a minimum, whatever the new law is,
understand that what laws are designed to do is they're designed to put, to put a base, right?

Tim (00:30:33):

This is where we're starting and then states can make it higher than that. And school districts can make
it higher than that. And, and you know, like we can be on top of that. We can build whatever we want
to. So sometimes schools are building a news criteria because that way they're sure they're meeting the
requirements of the law. We have a criteria versus I'm not putting anything in there or | accidentally
forgot something you're automatically sued for that. Right? Yeah. So the there's those types of things
that, cause that here's the summarization of what I'm trying to say. Always talk to your admin, like
Stephanie and |, we can sit here and say, Hey, this is what we should be doing. But there may be a local
reason for why you're doing something different. There's nothing wrong with asking a question about
that saying, you know, | feel like this one should be 70% or a hundred percent talk to your admin about
that though, because, um, they may be stepping up the law in some way or another in their district for
some reason,

Stephanie (00:31:27):

Absolutely. There and there is a big difference, which is a whole other topic. There's a difference
between laws and district or state policies and habits,

Tim (00:31:37):
Habits. Yeah.

Stephanie (00:31:39):

They're very three very different things, which we're not gonna get into. But your explanation though
leads perfectly into the next question. Um, J K I'm imagining it's K, but, um, how do you explain the
accuracy rate to parents and teachers, parents, and teachers tend to think that 80% accuracy is the
preferred minimum passing grade slash level of proficiency. Go ahead. Cause | got a lot to say, but |
wanna hear what you have to say first. Well,

Tim (00:32:05):

| was a curriculum coordinator, um, as well. Okay. So here's the thing almost always, we think of 80% as
a B right? Or a C plus maybe whatever your grading scale is. So we automatically think of these criteria
as a, an alignment to a grade of some sort. And that, that is a terrible, terrible example, a terrible thing
to think about. And the reason being grades on the curriculum side of things as a curriculum coordinator
is designed to say, you've achieved the criteria by a certain level, a 90% accuracy or 80% or 70% based
on the standardized norm. In other words, what everybody, what the norm for the school is, or what we
criteria for this test is right. All that goes out the window. When you have an | E P everything is
individualized on based on that student. So the even connecting our mind to 80%, meaning |, pastor |
gotta be, is the wrong thing to do in an IEP. It's all about how often under what conditions and criteria
do | want to complete this goal for that kid?
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Stephanie (00:33:17):

| love that you said that you said it in a much more professional way than | was gonna say, grades and
progress reports are not synonymous. Um, what you see in one does not mean that it's gonna carry over
to the other. And just because yes, they met 80%. Accuracy does not mean they're gonna get an 80 in
ELA or reading or whatever for their grade. Um, so just letting parents know that there is a difference
between the two. So when | taught self-contained, | always told parents, | graded differently too. | used
rubrics to grade. So when you're looking at a grade book, you can't just look at it and think, oh, well, my
student got a 90% in math this quarter, maybe they're being graded on participation. Maybe they're
being graded on some other scale, not their knowledge of the content. So you have to think of it in that
way.

Stephanie (00:34:08):

And let you know if you're grading your students on a grading rubric one, you need to make sure that's
in the IEP. And that you're sharing that grading rubric with the team and with the family. So they know
that, but grades and IEP progress reports are very different. So when you're going to explain why you're
recommending that a student have 50% accuracy on the skill, this is where your data comes into play,
where you have your baseline data, and you say, here's the baseline data that | have on this skill. This is
the proposed IEP goal. Here's the baseline data | have on it. So let's just say the skill is, let's just, let's
keep going with reading fluency. We're just gonna roll with this one for the whole workshop. <laugh> so
let's just say, you know, Stephanie can read at 25 words per minute or whatever, is that, is that accurate
25 words per minute fluency.

Stephanie (00:34:56):

Yeah. So, but let's say her peers are reading at 80 words per minute. So you're thinking, they're thinking,
okay. 80% accuracy. So Stephanie needs to be more around like the 65 words per minute. And that's
like, where | think she needs to be, but you took baseline data that says Stephanie really right now is
only at 15 words per minute. So you get to explain that data and you being able to analyze and look at
that data and have it at the IEP table and share that with the team in a way that makes sense. So graph
it out, make a graph of it, make it ex make sense to everyone when you're able to do that at the IEP
table and show here's where Stephanie is, here's the proposed goal. And this is why, because of the data
that | have, here's where her grade level peers are.

Stephanie (00:35:41):

But | think this is where Stephanie needs to be for progress mastery for this IEP goal for this year. And
also explain that that can change. Like if she needs that you can amend the IEP at any time, it's not
written in stone. It's a, it's a living, breathing document that you can change at any time. So just letting,
especially parents letting parents know that, yes, this is what we're proposing. I'm gonna be working
towards right now. But if she meets it in two, two marking periods or three marking periods, we can
change it. It's not said in stone. So | think that's really important to remember too. Do you have anything
to add to that?

Tim (00:36:15):

No, | agree. |

Stephanie (00:36:16):
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Mean, okay. Um, Jennine said, | would think that if the student is only achieving 25% accuracy, then the
issue is with the goal special instruction and accommodations modifications. | think it depends on the
data though. If the data is saying that the student currently isn't performing this task at all, how are you
gonna set a goal for 80%? Yes, you can give them accommodations modification, special instruction and
all of those things. But then if you're looking back at the previous IEPs and again, on average, let's just
say, even for reading fluency or just a reading goal in general ELA, Stephanie, it makes about 18%
mastery on ELA skills. So she's at zero, you know,

Tim (00:37:05):

Go ahead. So other side of that is, is the program you're using. | mean, how much time you're going to
have to work with them. | mean, there's all these different variables to play into it. | used to use a
reading program, um, that was site word based, cuz like for hearing impaired job, for example, um, the
site word based reading program was phenomenal. And | knew based on the fact I've used this program
for four years or something like that, the typical gains that | would get from a student, right? So maybe
it's the program and, and, and how, you know, they would, they would gain, they, they would gain
fluency at a certain rate. And of course the reading level would also change. So some of that's knowing
not only the student and the, and their history, the history of progress, but also the program you're
going to use the type, the type and amount of time you're going to have to work with them. Um, all
these different variables play into it. Um, that's the key though, is the fact that all these variables play
into it goes back to where we started. You can't just always say 80% because it's, it's all about the mess,
the mixing of these variables to decide this is what we're working for this year. And then digging in and
working for it.

Stephanie (00:38:10):

| did never even thought of like the whole curriculum aspect of it and knowing the curriculum. And that's
where gen ed teachers come into play too. Cuz they're the content grade level masters for their grade
level. Like they know the curriculum, that's their job. That's their whole part in it. | like that. That's I'm
gonna remember that for next time. Appreciate that little Tibi I'm learning too. I'm learning too. Um,
Angela would love to know, are there any other things for high school level where the goal should be a
hundred percent accuracy?

Tim (00:38:40):
Well,

Stephanie (00:38:41):

| think safety, | mean, that's a huge, that covers so many different things.

Tim (00:38:45):

Yeah. There's certain things like in my mind, um, like one of the things that | used to like to watch
whenever | was working with students specifically in the inclusionary environment, 1'd write a goal for
participation in class because let's face it. | always tell the kids, look, there's only two ways. | know
what's going on in your head. Number one, you ask me a question, number two, you take a test or some
kind of other assessment and | see the results, right? | mean formative assessment and things like that.
Right? So like something like, uh, if a student has a question that they're willing to raise their hand or, or
in some way indicate that they have a question. If you have a question, you should always ask that
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guestion. Right. So a hundred percent of the time ask the question. | mean like, yes, again, depending on
the kid, but the goal is that they get that question answered.

Tim (00:39:27):

Maybe they, they find it as they continue through the course or something like that. But they, maybe
something like that too, would be a hundred percent of time. If you have a question, you should pass
that question. Um, you know, | mean off the top of my head, I'm just chasing through trying to think of
other examples. Um, | mean, indicating need as they become a high school again, | taught high school
life skills students. | was an elementary learning support teacher, but in high school life skills, there's all
kinds of things. The safety ones, we talked about, the career, things that we talked about when we
would go out in the community based instruction, we would talk about, um, making change and, and
following through with an interaction, um, making

Stephanie (00:40:05):

Sure you have enough money to buy something

Tim (00:40:07):

Like just, yeah, | mean, it just depends on the kid. And again, | mean the variables are simply the child,
their current ability, the thing that we're working on, how much time we might have to work on the type
of curriculum we're using and number the finally the, the level of importance, if it's something that you
should see all the time and you expect me to do it all the time and we're working on a goal towards that,
then yeah. A hundred percent comes, comes into play as a potential potential, um, criteria.

Stephanie (00:40:34):

| think that's really important. And | was speaking with another IEP coach. Oh my goodness. | think back
at the end of last school year about real world accommodations. And she had told me, you know, before
| go, she works with like middle school, high school students. But before she would write an IEP for a
student, if she were gonna write an IEP goal for going to a restaurant and sitting down and ordering a
meal and all of that, she would actually go to that restaurant and write down like a task analysis of all
the things that she did. So that way she could accurately write a goal for them to know, like, what things
is this student going to need to know how to do when they get to this restaurant? Are they advocating
for themselves? Do you have a braille, um, menu?

Tim (00:41:17):
Right?

Stephanie (00:41:17):

Like being able to ask for that, cuz restaurants, don't just come out and say, Hey, do you need a Burl
menu?

Tim (00:41:23):

Yeah. Be able to walk in and make it place

Stephanie (00:41:25):
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In a restaurant advocating for yourself. So it really just depends on, and | agree with you. It depends on
the student. Well, what do you do Christine wants to know? And | think, think this is a great question.
I'm so glad she asked it. What happens if a student refuses to use his accommodation and | hold bef let
me back up before, before either of us answers that Angela did say, and |, | don't disagree with Angela, |
think would yes. | think first it has to be documented that it was offered and refused and then see if
there are any patterns maybe it's not needed or see which locations where it's needed most.

Tim (00:41:58):

So I'm going to say, I'm gonna answer that question on Thursday when we talk about what happens with
accommodation, with respect to fading support. Because honestly that is the, is the same answer. Um,
okay. | don't wanna steal that though.

Stephanie (00:42:12):

So, all right. I will. I'm gonna, | don't have my pencil with me, but we'll remember to answer that on day
four. What do you do when a student doesn't answer or doesn't use an accommodation? | love

Tim (00:42:20):

That, but I'm gonna, I'm gonna, | will say this right now though. Yeah. Um, one of the things that we're
working to do with Amos is, um, to provide hundreds there's hundreds and hundreds of
accommodations in Amos. Right. And | am a firm believer in that, as | mentioned yesterday and told the
story today, finding that one that's empowered by the student's strengths. If you find that one that's
empowered by the student's strengths, first of all, you're a whole lot more likely to see that a child will
use that accommodation. Okay. Cause it fits them. Right. Um, but it, but beyond that, then Thursday, we
answer that question.

Stephanie (00:42:51):

Yeah. This might also be a question that we use answer Thursday for that just right. I'm going to ask it
anyway though, because Julie asked, are you writing that one down so we don't forget it? Yes. Okay,
good. <laugh> we make a good team. Y'all we make a good team. Um, what about the downfall of
having to use so much cognitive load to read at a certain words per minute? Wouldn't it be better to
read an assessment to them instead of having them use that extra cognitive mental space and then
possibly making comprehension more difficult than usual, which | feel like fits the just right.

Tim (00:43:25):

Yeah. That's definitely just part of just right. But it's also part, | mean, one of the needs that we address
in Amos is the, uh, um, uh, working memory. | mean, honestly, that's exactly what you're talking about
there. And working memory is a significant challenge. So yes, it's all about saying, Hey, | have seven bits
of information, right. That | can use. And which ones where, where should | allocate that? And at the
accommodation is right to use whatever test red tune, whatever that's perfectly fine. Um, the key to
that though, is | wanna prevent, | wanna present this word, that ableism term, where the kid becomes
dependent on something or someone we always have to be guarding against that. So it's okay. I'm not, |
don't want every, anybody to ever think that I'm talking poorly of any accommaodation, cuz I'm not, I'm
talking poorly of the overuse of them to the place where they're causing ableism or a dependency of the
child where they could be doing more for themselves. And that's what we're gonna talk about when we
talk about just right.
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Stephanie (00:44:23):

Yes. Um, and then on day five, we are gonna go into this real hard, but Chris, | just wanna mention it.
Christine said a lot of the teachers don't offer accommodations and then | get phone calls from parents,
but we're gonna cover that on day five.

Tim (00:44:37):
Absolutely. Yeah.

Stephanie (00:44:39):

Time. That's a good one. See, we are super pumped for day five, like is, is gonna be good. <laugh> um,
Jennifer said, do you track universal accommodations?

Tim (00:44:49):

That's not necessary? And the reason it's not necessary is the purpose behind an IEP is to declare the
things that are necessary individually. So if the curriculum is appropriate, you don't have to make any
changes to curriculum. If the learning environment is appropriate, you don't have to make any changes
to the learning environment. Therefore you don't have to collect that data. Um, if it's an individualized
thing, that's the type of thing that we need to validate is work. Again, you're always paying attention to
the need. If the need is popping up, then you know, the support isn't sufficient, whether it's
individualized, small group or universal, but the cool part about universal is it's being done for every
child. So for that reason, it doesn't need to be tracked in the same way something that's done for the
individual is

Stephanie (00:45:33):

I love it. | love it. I'm gonna, I'm gonna go back to a comment. So Cindy had asked about what do you do
when you have to put in a percentage for the progress report? So | just wanted, she did put a comment
and I'm just now seeing it. She said, | think we have a box for general comments at the bottom, but
that's all Cindy. If you wanna send like a, if you can screenshot the blank progress report form and just
send it to me, we can brainstorm some ways to loophole that <laugh> the intentional IEP com. We've
got you Tim and I'll take care of you. Um, Roxanne said, how do you choose one IEP goal over another
for a student has a lot of need. I'm gonna back up here real quick, Tim. And I'm gonna ask you this
question, cuz | get asked it a lot and I'm not, I'm not even gonna finish that. What | was thinking
question, how many IEP goals do you feel like is sufficient and or is too many in an IEP, not including
objectives or benchmarks, just goals. Because yesterday we talked about objectives and benchmarks are
different just goals.

Tim (00:46:36):

So when | was a life skills teacher in the world of life skills, very often the general curriculum is
nonexistent. It's just not appropriate, right? So we're pretty much reinventing a curriculum for those
kids all year. You can't possibly tell me that | could do that with one with one goal. Right? But in the case
of a learner sports student, | mean that may be one goal, right? We're working to improve influence
since we've been using that example. So I'm gonna go off one of them and | don't know, they put me on
the spot here. I'm gonna say | can't answer that question. | don't know what that number is based on
the child's needs and what level of support they've received.
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Stephanie (00:47:11):

| did put him on the spot. Y'all that was we, we didn't even talk about this beforehand. Well, Roxanne
asked the question live. So | don't think there's a specific number. There's nothing in the laws or policies
or anything that says you have to have a certain number of IEP goals. Some, some states, well, some
schools will tell you, oh, you have to, to have so many objectives per IP goal. But when it comes to like
the number of goals themselves, there's not really any guidelines. It's whatever fits the students needs
when it comes to those students in life skills or the self-contained classrooms where they have a lot of
need, what I'm gonna challenge you. And | don't wanna use the word challenge, but I'm gonna challenge
you. I'm gonna use that word anyway. | challenge you to talk with the parents about their long term
goals for the child.

Stephanie (00:47:55):

So, and | IEPs are written for further education, employment and independent living. They are not
written for one year. They are long year, like long term, not long year. They are long term for most of
our students, right? So you have to talk with the family about what their long term goals are for the
child. We'll talk more about that on day five, but how does that align with IEP goals? Let's just say, and
coming up on the spot with an example, I'm gonna have a hard time nailing this perfectly, but let's just
say the family's long term goal is for the student to be able to take the bus to work every single day by
themself. Okay. Let's say the students only in first or second grade, or maybe even third grade, and
they're struggling with reading, they're struggling with decoding, they're struggling with comprehension.

Stephanie (00:48:47):

Those are examples that Roxanne gave. You need to look at the data and determine what skills you can
work on now to help them meet that long term goal for the family and for that student. Um, so there
are certain things like, and not saying that you, you shouldn't or can't write goals for this, but identifying
shapes. Yes, that's important. But when you think of it in the long term scheme of things, like how often
do you go out into the world? And you're like, oh, that boat looks like a semi circle. And my dresser is a
rectangle and my cup is a cylinder. Like you, it is more sufficient and appropriate for a student to learn,
to make sure that they have enough money to pay for something than necessarily having an IEP goal for
knowing the names of shapes. Yes, it is important an important skill, but you have to weigh the options
of all the different skills that student's gonna need to be independent long term,

Tim (00:49:45):
Depending on that need. And that degree of need that we've been talking about. Right?

Stephanie (00:49:49):

Yeah. So there's, we don't have a set answer for it and there is no right or wrong way. It really depends
on the student. Depends on the family's vision for the student. And it depends on the data that you
have. Um, keep going, let me make sure,

Tim (00:50:10):

Let me add one last thing, Stephanie, on that social side of things. So to make this real for you and if
you've spent any time working in multiple teachers' classrooms, um, and | know I'm going back a little
bit here, but um, you know, that one teacher it's like | could drop any of my kids in that room and they!'ll
be fine. Right. We've all said that if we spent any amount of time working with other teachers, I'm telling
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you, if you go and you look at it, you will see a lot of universal supports in that classroom. Right. And
that's that prevalence thing it's available. It's being used. It's it's what's right for that kid. And for that
reason, when we talk about individualized supports, | don't need to work in that room anymore. Right.
Like they, they, they got it going on with universal stuff and that's the key of that, that prevalence and
when, and how to use the accommodation. So | just wanted to say that didn't really fit there, but | felt
like | needed to get that out there. Just to kind of call that out, to say, look at that. That's the place that
you, that, that teacher's classroom is where you see those supports being used universally in a very nice
way. You can generalize that or you can also implement individualized accommodations in as other
settings.

Stephanie (00:51:12):

Absolutely. That's um, thank you for adding that in Caroline has two comments. One, well, one is a
comment. One is a question one. She's basically saying that, that she doesn't feel like there's enough
data to support new IEP goals. We're gonna talk about data collection on day four with progress
monitoring and all of that. So we'll cover that on day four, but her second question is what are your
thoughts on adjusting the objectives in such a way to allow for a higher accuracy say 70%? Yes. You can
do that. Carolyn, if you didn't watch yesterday's training from day one on talking about the difference
between objectives and benchmarks, you can, | also need to put an example in the group for y'all, um,
because that was asked for, but yes, you can. Um, for sure. It, it there's so many ver it just depends on
the skill, the data, the student, all of those things, but you can, yes.

Stephanie (00:52:01):

Roxanne said, what resources do you use for baseline data? Lots of different resources depends on what
you need data on. | guess, um, it could be classroom observation. It could be you sitting with a student
and you think maybe you're like, | think Stephanie needs an IEP goal for single digit edition. Um, so
maybe you do a couple single digit edition problems with her in, in a different variety of ways. Maybe
you just give her a problem. Maybe you have manipulatives, maybe you have her touch doing touch
math or something like that. So it just really depends on the skill and all of that. But | think any baseline
data that you can get, um, is important. | also, and maybe Tim, I'm curious if your thought on this again,
I'm putting him on the spot when it comes to baseline data, which we'll talk more about on day four, I'm
cur well, you know what?

Stephanie (00:52:54):

I'm gonna leave it for day four. I'm gonna leave baseline data for day four. I'm gonna leave it. There.
<laugh> stay tuned because that's a good conversation for day four. And | don't wanna go into that on
this one. So | will, we'll talk more about baseline data on day four. Um, Karen said, we're told that
students should make around 20% progress in a marking period that | don't know that you can just say a
student can, all your students, all the special ed students should make 20% accuracy on every single
goal, every single marking period. That just

Tim (00:53:25):

The hard part about what we do in special education is because the word individualizes there, you can't
create hard and fast roles that are everybody all the time. You can't do. We work in the world of
individualized. It's also a very frustrating point for us. That's the biggest frustration about special
education is we all wish that we could say always do this, that kind of thing, but it's just you can't, |
mean, we're working in an individualized world,
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Stephanie (00:53:54):

So yeah, | think that's a good point. Um, she did she, and she kind of went and she had a comment
below that. Um, but she's like, there's so many variables involved that it's not always relevant. Exactly.
But you're, you're absolutely correct. Karen, like that is yes. Um, that is Cindy. So Cindy had one other
comment we've been told to put accommodations that may be universal in our program, but a new
teacher might not use it universally. | mean, every teacher's different. So what one teacher does is very
different than what another teacher does,

Tim (00:54:27):

But that's kind of the point. If, if the, if the need is across the board, reading fluency is a need across the
board, right? They'll struggle with it in every class. Right? But in this class, there's so many universal
things available. Maybe this class always has peer readers. They're always doing peer reading things.
They always read as a group or whatever. So because they have that accommodation universally, you
may not need to put other things in there, but then this class over here where it's always expected to
reading individualize, you may have to do a different accommodation. So while we, we have to stop
thinking about this, everybody, all accom, every accommodation has to be used across the board with
every teacher. Some of them do don't get me wrong. Like we need maybe an accommodation. Like they,
we communicate with parents or something like that across all the, the channels. But if the need is
present in one room and not in the other, because this teacher has universal and this one needs
something individualized, we have to look at it that way. It's the best practice. And it makes a
conversation for Friday about how to work with our peers a whole lot more understandable and
attainable.

Stephanie (00:55:32):

Yes. We've got you on Friday. Um, Karen said, doesn't it also depend on how much can be worked on
what the priorities are. Yes. | think she was referring to something specific that | said that | can't recall
right now, but yes. Um, and then Mary said, | agree that behavior goals are more challenging over
academic goals. They can be because behaviors are exhibited in a classroom and often, sometimes
prevent students from learning. Yeah. Um, and can affect the whole classroom as a whole versus a
student just refusing to read and puts his head down. Now that's not gonna affect everyone else in the
classroom.

Tim (00:56:07):

Now | have to tell,

Stephanie (00:56:09):

Think that goes back to accommodations and

Tim (00:56:11):

Needs. You swatted, you swatted a Hornes nest when you bring up with me. Okay. <laugh> and here's
why, listen, we've all heard the term manifestation. Do not ever let that term slip from your mind
because way too often, I'm a principal. | was a principal for six years. Okay. Way too often, the behavior
is a manifestation or resulted because of the student's need. I'll give you an example. Students
struggling with reading fluency. <laugh>
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Stephanie (00:56:45):

<laugh>

Tim (00:56:46):

Right. And you ask the, and the teacher asks the student to read in front of the class. If | was that kid, |
would've thrown a book at you literally physically thrown a book at you and told you where you can
stick it, because guess what? I'm not embarrassing myself in front of my mm-hmm <affirmative>. So my
behavior go ahead and send me the principal's office. And you can write a behavior plan that says, Tim
will never throw books, blah, blah, blah. But the behavior was a manifestation of the need. Now I'm not
saying there's not behaviors we have to address. I'm just saying as a best practice, always be sure that
it's not a manifestation before you go jumping over to writing goals for it and that kind of stuff, because
way too often, it's a manifestation of something else. And if you want to fix the behavior, fix the need,
address the need, support the chat around the need, the behavioral go away.

Stephanie (00:57:40):

| knew we were gonna have

Tim (00:57:42):
Nest. Sorry.

Stephanie (00:57:42):

No, | know. Don't apologize. Cuz | knew you were gonna have a good answer for that. Cuz that perfectly
ties in with students needs

Tim (00:57:49):

It does it does it

Stephanie (00:57:51):

Really. And | mean, sometimes you give the student what they need to, to move around or through
their, their disability and their need. Right. But they still exhibit behaviors. But | feel like a good chunk of
students when you meet their needs.

Tim (00:58:05):

That whole, that whole lecture was not intended for. Did you say Karen asked that question? | forget
who you said, asked the question, but that whole lecture Mary was not intended for her. It's just, she
said the word behavior and | got moody

Stephanie (00:58:16):

<laugh> no, | think that was a great, that was a great, honestly a great way to end this. Um, because we
talked about the degree of need and yesterday we talked about strengths and needs. | think that that
was honestly a great way to round out day two, cuz that's a great example of following strengths needs
and degree of needs.

Tim (00:58:36):
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Okay.

Stephanie (00:58:36):

Because what happens when you don't meet a student's needs? You gave the example,

Tim (00:58:40):
Throw the book at you.

Stephanie (00:58:41):

<laugh> yeah, |, for real, like I, | mean | have had students in my classroom when you don't meet their
needs, they're ripping your bookshelf down mm-hmm <affirmative> or they're throwing your calm kit
across the room. Mm-hmm <affirmative> and they're flipping desks and chairs that's cause he didn't
wanna write. I'm like cool. Let me write for you. And then you verbalize it to me.

Tim (00:59:00):
Yeah. All right. Stephanie took my deep breath now. We're good.

Stephanie (00:59:04):

Okay. We're good. Okay. We're good. Um, Karen said this training is so helpful. Thank you. Um, and Lisa
said, | agree, Tim, you see, you have people they're like yes, preach <laugh>. Well, that is all the
guestions that we have in our comment box today for day two, don't forget that tomorrow is day three.
We're gonna talk about state standard and alignment with IEP goals and testing accommodations and all
of those good fun things. | know a lot of you are here for that because most of our students are multiple
grade levels behind. So we're gonna be talking all about that. Tomorrow day four is talking about
progress. Monitoring fading supports day five. Is that collaboration with the IEP team. | also don't want
you to forget, and I've got a couple of emails about if you already have the intentional IEP membership,
but don't forget this week.

Stephanie (00:59:51):

You can join the intentional IEP and AKA mods, the both of our memberships. So IEP goals and
accommodations. You can join both memberships for the discounted co-enrollment rate of 180 9 for the
year you have to sign up for the year. Um, once you sign up, we take care of everything else. You get
everything that you need for the intentional IEP, as well as for Amos. If you are already an intentional
IEP member, just send us an email. We will take care of everything else and get you settled away. Know
there were like five or six of y'all that sent us emails yesterday. So just the intentional IEP, gmail.com.
We will take care of you. Get it taken care of. No worries. I'll throw the link in this chat. I'll throw it here
in the chat. After this, I'll also throw it in this video replay text, thank y'all that are here, watching the
replays and we will see y'all tomorrow.

Tim (01:00:36):

See you all. Thank you.
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